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Abstract

Academic motivation is a concept that has been widely discussed amongst the literature within the context of personality however, has not been deeply investigated in terms of student status (mature and traditional). Research has shown that conscientiousness often predicts academic motivation, however the research in the area of the mature student demographic is lacking. The current study aims to identify if personality and student status predict academic motivation, specifically in the context of conscientiousness and neuroticism as the focus for personality and intrinsic and extrinsic for motivation. An online survey design was distributed to students across Ireland with the Ten Item Personality Inventory and the Shortened Academic Motivation Scale. Following the data collection, 115 participants were gathered and two multiple regression analyses and two independent samples t-tests were conducted. The analyses did not demonstrate any statistical significance for each hypotheses. This result suggests that personality and student status were not significant predictors of academic motivation in this sample and student status does not appear to impact academic motivation in this sample. 
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[bookmark: _Toc225779456]1. Review of Literature
[bookmark: _Toc225779457]1.1 Personality
Personality is an important source of individual difference that can determine how each individual will respond to new information and situations (Bozanoğlu & Spanci, 2015). It is about the lifelong ability of coping, relating, behaving, thinking and feeling. Costa and McCrae (1992), are known for what they reported about a five-factor personality model design. This model, known as the Big-5, includes extroversion, agreeableness, openness, conscientiousness and neuroticism. Within these five traits, two are widely discussed in the literature, those are conscientiousness and neuroticism. Conscientiousness can be identified by individuals who appear to be organised, disciplined and determined. Neuroticism on the other hand, is a trait defined by emotional imbalance, anxiety, fear and guilt (Bozanoğlu & Spanci, 2015). This research will focus on these specific traits mentioned. 
[bookmark: _Toc225779458]1.2 Motivation
The Big-5 model has been described as operationalising the Self Determination Theory (SDT). SDT explains personality and motivation and it investigates the reasons beneath our behaviour. Motivation is an internal state that pushes individuals to perform goal directed actions (Feurtes et al., 2020). Motivation can be intrinsic or extrinsic, in other words, it can be an internal driving factor or an external factor. More specifically, Muntean et al. (2022) and Atalay et al (2016) described academic motivation as the relationship between motivation and academic success which has multiple factors that impact it, such as the student expectations, teacher attitudes, teaching conditions and personal structure. Niemiec and Ryan (2009), discuss intrinsic motivation within schools. The researchers evaluate the benefits of a less controlling classroom environments and instead a more autonomous one. This promotes creativity and motivation. Lo et al. (2022), also evaluated the effects of positive reinforcement on intrinsic motivation. The results show that increased positive reinforcement can lead to higher intrinsic motivation. 
[bookmark: _Toc225779459]1.3 Academic Motivation and Personality
 Bozanoğlu and Spanci (2015) conducted a correlational study with 353 student participants from a Turkish University. The Personality Test Based on Adjectives (PTBA) was used which has a 7-point Likert scale and 40 adjectives in pairs. To measure academic motivation, the researchers used the Academic Motivation Scale (AMS) which is a 28-item scale. Using a multiple regression analysis, they reported academic motivation is positively correlated to conscientiousness. The researchers also reported that there was a significant negative relationship between neuroticism and academic motivation. It was reported overall that there are significant relationships between all the sub-categories within the Big-5 personality scale and academic motivation. The researchers suggested a replication of the study across other countries, schools and disciplines to further generalise the findings, however this research is in line with the current research. The literature suggests that personality traits from the Big Five, specifically conscientiousness, can predict academic motivation and achievement Komarraju and Karau (2005). Zaidi and Amjad (2026) also supported these findings with conscientiousness being a predictor and neuroticism having a negative correlation. 
A number of studies have reported similar findings surrounding those two specific traits in relation to academic motivation amongst students. Fuertes at al. (2020), did a similar study with participants from a university in Spain. There were 514 participants across four courses within the education sector. The Neuroticism Extraversion Openness- Five Factor Inventory (NEO-FFI) was used in the Spanish version, and for academic motivation the researchers used an alternative scale which is a learning and motivation strategies questionnaire also in Spanish. The results from this correlational design are in line with the previously mentioned study, there is a strong positive correlation between personality and academic motivation. The results are also limited in generalisability as the sample was only taken from one university in one country. The researchers suggested conducting this study again in other countries to understand if the results are generalisable. It was also suggested looking at the research question across other courses or disciplines as this sample was taken from various teaching courses. Other research supports this study using the NEO-FFI as it is a larger scale with more in depth questions (Daud et al., 2026).
Similarly, a study in Iran had consistent results with the previous research with a sample of 183 students. Ahmadi et al. (2021), did use a different academic motivation scale. The Valrand Academic Motivation Scale was used alongside the NEO-FFI. Regardless of the variation with measurements, the results did not vary and showed the same results as before. The researchers also suggested that the current study be addressed in other cultures and across different fields of study. The researchers additionally discuss how the grades used as measurement of academic achievement were not standardized which led to a skew in the data and advise against this in future research. Rani Bhattacharjee and Ramkumar (2025) also had this result with conscientiousness being a strong predictor of academic motivation. 
[bookmark: _Toc225779460]1.4 Student Type
Another factor to consider within the research is participant demographic or student type. The sample for most of the studies mentioned above, have recruited participants from undergraduate degrees with an age range from 18 to 25. Urban and 	Jirsáková (2021) researched personality and motivation in adult learners in undergraduate study. There were 6 groups divided into 3 and 3 groups. One group had a mean age of 33 years, while the other group had a mean age of 21 years. The researchers used a scale that has 210 items and a 6-point Likert scale. The results showed that the traits between adult learners and traditional students were different and adult learners leaned into their experience and age. Traditional students lacked the motivation towards career advancement as that was seen to be more of a goal to the adult learners. It was also reported that the adult learners or mature students had a higher self-report of intrinsic motivation than the traditional students. However, a limitation of this study is the lack of a measurement for academic motivation, as they reported the students ‘self-reported’, but no scale is listed amongst the materials. Self-reported scales also have the potential to result in socially desirable answers for fear of judgement and embarrassment (Bernardi & Nash., 2022).
As reported by Murphy and Roopchand (2003), there is an immense pressure on traditional students to perform to the best of their ability however, this was reported in the study to undermine the student’s intrinsic motivation. It was also reported that in the research conducted with 160 participants, the mature students were more academically successful and typically performed better than traditional students. The researchers reported that the mature students were more inclined to study topics they found to be interesting and challenging and took more enjoyment from the studies as there was a lack of pressure to obtain a qualification, unlike the traditional students who said that there was more pressure on them to receive a qualification. As such, traditional students were less motivated as the studies were primarily for extrinsic purposes, for example, teacher or parent approval (Murphy & Roopchand., 2003).
A classic study within this research topic is one by Komarraju and Karau (2005). This was one of the earliest studies within the field of academic motivation and personality. The researchers discuss individual differences within learning styles and motivation and how whether a student in intrinsically or extrinsically motivated, is the result of individual difference. The sample was 172 undergraduate students. The NEO-FFI and Academic Motivation Inventory (AMI) was used during this research. The correlational analysis reported that personality is strongly related to academic motivation. However, the results also discussed that neuroticism which is discussed above as being negatively associated with academic motivation, is positively associated with debilitating anxiety and withdrawal. The researchers concluded that a more representative sample would be beneficial to the findings and they also did not account for learning styles or ability. A similar study suggests that in addition to learning styles and abilities, learner autonomy is also crucial to improving academic motivation among students. Jehanghir et al. (2024) discuss the importance of autonomy in education and how autonomy can increase academic motivation in students. 
[bookmark: _Toc225779461]1.5 Conscientiousness and Neuroticism 
Apostolov and Geldenhuys (2022), discussed the role of neuroticism and conscientiousness in academic motivation. They concluded that conscientiousness was the strongest predictor of academic performance based on grade point averages. However, the remaining three personality traits did not report a significant relationship. As mentioned above, neuroticism has a negative correlation with academic motivation. Academic motivation considers study habits, strategies and perceived internal value of study. Komarraju and Karau (2005) speculated that the anxiety associated with neuroticism may actually also be a motivator for individuals to engage in compulsive preparation for examinations. This is also in line with Norem and Chang (2002) which suggest that defensive pessimism predicted higher academic achievement than those who did not prepare for the worst alternative outcomes. In the study conducted by Apostolov and Geldenhuys (2022), they used a sample of 285 psychology students from 18 to 25 years with 219 female, 53 male and 5 non-binary or prefer not to say. Personality was measured with the International Personality Item Pool (IPIP), which includes 120 items that measures the five personality traits on a 5-point Likert scale. Academic motivation was measured using the Motivated Strategies for Learning Questionnaire which has 81 items and a 7-point Likert scale. The results from the correlational analysis were in line with the previous results stated however, they also reported that anxiety is a motivational factor for some when individual differences are considered and depression was reported to make motivation difficult for some individuals. A limitation to this study was the gender skew within the sample as there was a significant difference within the groups. The researchers suggest that other academic courses be looked at in terms of this research.
[bookmark: _Toc225779462]1.6 Present Study
The present study aims to identify if academic motivation can be predicted by personality and student type, traditional student (18 years-24 years) and mature student (24 years and above). There is a gap in the research regarding representation for mature students as there is a plethora of data based on undergraduates who went the traditional route from second level into third level. However, in the present day there are many individuals who for a variety of reasons, they do not progress into third level education until a later age. This researcher aims to add to the research by filling this gap regarding mature students. There is also a lack of research in the area from an Irish sample. Many of the studies mentioned above are conducted in Eastern Europe, the United States, or Asia. This in turn means, the results from all previous studies become more generalisable if the study is replicated in a variety of countries and cultures. This researcher plans to close this gap by using an Irish sample for the present study. Multiple studies refer to using a more diverse range of courses as part of the sample criteria as many studies focused on one discipline at a time. The researcher intends to collect participants from the entire cohort in IADT and will aim to achieve a diverse and varied sample from many different backgrounds. 
The Ten Item Personality Inventory (TIPI) Gosling et al. (2003), and the Shortened Academic Motivation Scale (SAMS) Kotera et al. (2020), will be used to measure each variable.  
[bookmark: _Toc225779463]1.7 Research questions 
RQ1: Do conscientiousness and student status predict intrinsic motivation?
RQ2: Do neuroticism and student status predict extrinsic motivation?
RQ3: Is there an impact for intrinsic and extrinsic motivation based on student status?

[bookmark: _Toc225779464]1.8 Hypotheses 
H1: Conscientiousness and student status will predict intrinsic motivation. 
	H1a: Neuroticism will predict extrinsic motivation.
H2: There will be a difference for intrinsic motivation based on student status.
H2a: there will be a difference for extrinsic motivation based on student status.
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2. Method
[bookmark: _Toc225779466]2.1 Design 
The current study used a quantitative correlational between groups survey design. A questionnaire- based survey was used to measure the variables. The independent variables were personality traits (conscientiousness and neuroticism) and student type (traditional student or mature student). The dependent variable was academic motivation. Two multiple regression analyses were conducted to investigate if personality and student status predict academic motivation alongside two independent samples t-tests to investigate the impact of student status on academic motivation. 
[bookmark: _Toc225779467]2.2 Participants 
The sample was collected using random convenience sampling. The recruitment took place from the 27th of January. A total of 116 participants took part in the survey that was presented during the data collection fair and via a link on social media. 7 participants had to be removed due to consent and missing information. Table 1 shows the distribution between the age groups of the participants. The participants were treated according to the ethical guidelines provided by the Psychological Society of Ireland (Psychological Society of Ireland, 2025) and the British Psychological Society Ethical Guidelines for Internet-Mediated Research (British Psychological Society, 2021). Additionally, this study was approved by the Institute of Art, Design, and Technology Psychology Ethics Committee (PEC) before the participants were recruited (Appendix A).
Table 1: 
Age distribution among participants
	Age Group
	N

	18-24
	90

	25-34
	17

	35-44
	3

	45-54
	3

	55-64
	2



[bookmark: _Toc225779468]2.3 Materials 
An information sheet (Appendix B) was presented to the participants to provide an overview of the study’s aims and objectives and detailing what their participation would include. A consent form (Appendix C) was then shown to the participants before the questionnaire to ensure the participants consented to participating and providing their data. Before the questionnaire began, there were a couple of questions regarding the unique identifier code and demographic questions including the participants age, gender and student status.  Following this, were the two questionnaires, the Shortened Academic Motivation Scale (SAMS) (Appendix D) and the Ten Item Personality Inventory (TIPI) (Appendix E). 
The SAMS was included to measure the academic motivation of the participants. It is a 14-item scale measure using a 7-point Likert scale, measured from ‘does not correspond at all’ to ‘corresponds exactly’. The participants were instructed to answer the questions under the context of ‘why do you go to college’. For example, ‘in order to have a better salary later on’. Kotera et al, (2020) reported the Cronbach’s alpha value was 0.84. The current study reported the alpha value for intrinsic motivation as 0.88 and extrinsic motivation as 0.73. 
The TIPI  is a ten item scale used to identify personality traits. The participants were instructed to give each question a number based off the 7-point Likert scale where 1 is ‘disagree strongly’ and 7 is ‘agree strongly’ while answering to the context of ‘I see myself as:’. For example, ‘reserved, quiet’. The TIPI has been reported to have a lower alpha value due to each trait being assessed by only two items however, Gosling et al, (2003) reported the alpha for conscientiousness to be 0.50 and neuroticism 0.73. The current study reported the alpha for conscientiousness to be 0.51 and neuroticism 0.33.
[bookmark: _Toc225779469]2.4 Procedure 
Before the data was collected, a pilot study was conducted (N=2). The pilot study was conducted in order to test that the instructions were clear and the survey was easy to understand, and to time the full length of the study to ensure it was not too long. One participant noted a spelling error and once that was corrected, the survey was ready for data collection. 
Recruitment collection was conducted at the Data Fair on IADT campus, via social media and by word of mouth. The participants completed an online survey which was used to maximise participation and participants being reached. The participants began by clicking a link or by scanning a QR code. This immediately took them to an information sheet followed by a consent form. There was then a prompt to create a unique identifier code using the first and last initials of their favourite singer and their Star sign. The participants completed a range of demographic questions considering age, gender and student status. The participants then completed the questionnaires (SAMS and TIPI). The participants were given a debrief once the survey was completed, provided with the researcher’s contact information should they require it and a variety of support services. Finally, the participants were reminded they have full rights to withdraw at anytime after completing the survey until the data will be combined and analysed and they were thanked for their participation. 
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3. Results
[bookmark: _Toc225779471]3.1 Overview 
IBM statistics version 30 (2026) was used to conduct a standard multiple regression analysis for the current study. The predictor variables for the study were personality traits (conscientiousness and neuroticism) and student type (mature and traditional). The dependent variable was academic motivation. The current study employed two standard multiple regression analysis which was done to investigate if academic motivation can be predicted by personality traits and student type and independent samples t-tests to investigate if there is a difference for academic motivation based on student status. 
[bookmark: _Toc225779472]3.2 Descriptive statistics
Table 2 displays the minimum and maximum values, the standard deviation and mean for the scores. The group sizes for student type were unequal. 
Table 2
Descriptive Statistics
	Variable
	N
	M
	SD
	Min
	Max

	Intrinsic motivation
	109
	4.29
	1.40
	1.17
	7.00

	Extrinsic motivation
	109
	5.46
	1.11
	2.40
	7.00

	Conscientiousness
	108
	4.94
	1.35
	1.50
	7.00

	Neuroticism
	108
	4.21
	1.34
	1.50
	7.00

	Student status
	108
	1.30
	0.46
	1
	2



[bookmark: _Toc225779473]3.3 Inferential Statistics 
Two multiple regression analyses and an independent samples t-test were conducted to evaluate if conscientiousness, neuroticism and student status predicted intrinsic and extrinsic motivation, and to determine if motivation differed by student status. 
Assumptions 
Prior to conducting the regression analyses, the assumptions had to be checked. The assumptions of multicollinearity, singularity, overall collinearity and normality of residuals were not violated. Therefore, the analyses were able to proceed. There were no outliers identified by Mahalanobis and Cooks distances. Visual inspection showed that normality and homoscedasticity were not violated, see figure 1. 
Figure 1:
[image: ]P-P Plot demonstrating normal distribution










Intrinsic motivation 
A multiple regression analysis was conducted to determine whether conscientiousness, neuroticism and student status predict intrinsic motivation. The overall regression model was not statistically significant F(3, 104) = 1.408, p= .245 (see Appendix J) which explains approximately 3.9% of the variance in intrinsic motivation (r square = .039) (see Appendix K). Table 3 below shows the unstandardised and standardised coefficients, the significant values and the part and partial correlations. 
Table 3 
Unstandardised and standardised regression coefficients, significant values and part and partial correlations.

	Variable
	B
	β

	Sig
	Partial Correlations
	Part Correlations

	Constant 
	3.613
	  -
	<.001
	   -
	   -

	Conscientiousness
	.206
	.198
	.054
	.188
	.188

	Neuroticism
	-.114
	-.109
	.288
	-.104
	-.103

	Student status
	.111
	.036
	.712
	.036
	.036



Note: B = Unstandardised regression coefficient and β = Standardised coefficient 
Note: - = Data not available
Figure 2 below demonstrates the relationship between intrinsic motivation and conscientiousness 
Figure 2
The relationship between intrinsic motivation and conscientiousness
[image: ]
Note: 0 = Traditional student and 1 = Mature student
Extrinsic motivation
The second regression analysis was conducted to examine if conscientiousness, neuroticism and student status predicted extrinsic motivation. The overall regression model did not reach statistical significance F(3, 104) = 2.548, p= 0.60 (see Appendix L) which explains approximately 6.8% of the variance in extrinsic motivation (r square = .068) (see Appendix M). See table 4 below which states the unstandardised and standardised coefficients, the significant values and the part and partial correlations. 
Table 4
Unstandardised and standardised regression coefficients, significant values and part and partial correlations.
	Variable
	B
	β

	Sig
	Partial Correlations
	Part Correlations

	Constant 
	4.163
	   -
	<.001
	   -
	   - 

	Conscientiousness
	.162
	.197
	.052
	.190
	.186

	Neuroticism
	.009
	.011
	.912
	.011
	.011

	Student status
	.356
	.147
	.130
	.148
	.144



Figure 3 below shows the relationship between extrinsic motivation and conscientiousness. 
Figure 3
The relationship between extrinsic motivation and conscientiousness.
[image: ]


Independent samples t-test
Independent samples t-tests were conducted to examine whether intrinsic sand extrinsic motivation differenced based on student status. Levene’s test for equal variance was not violated for the intrinsic motivation F(106) = 0.580, p=.448 and for extrinsic motivation F(106) = .138, p = .711 (see Appendix N).
 	The results indicated that neither intrinsic motivation t(106) = -0.40, p = .692, or in extrinsic motivation t(106) = -1.77,p= .079 (see Appendix N) differed by student status. Figures 4 and 5 below show the difference in intrinsic and extrinsic motivation for each student status. 
Figure 4 
Intrinsic motivation based on student status
[image: ]

Figure 5
Extrinsic motivation based on student status
[image: ]









[bookmark: _Toc225779474]Discussion



4. Discussion
[bookmark: _Toc225779475]4.1 Overview of the findings 
	The purpose of the current study was to explore if personality and student status predict academic motivation in students studying in Ireland. This study did not find any statistical significance between the variables mentioned above. 
	Hypothesis 1 stated that conscientiousness and student status will predict intrinsic motivation. This hypothesis was not supported as the regression model did not show conscientiousness and student status as a significant predictor of intrinsic motivation. This is a contradiction to Komarraju and Karau’s. (2005) study. This result may differ to the previous study due to the use of a different, smaller scale than the other research. Previous research (Daud et al., 2026) used the NEO-FFI which is a bigger scale with more detailed invasive questions. The TIPI that the current study employed is a smaller 10 item scale with more broad questions which potentially led to the contrasting results. 
	Hypothesis 1a stated that neuroticism and student status will predict extrinsic motivation. This hypothesis was also not supported by the regression model. This result is also in contrast to the previous research. This result could potentially be as a result of self-reporting bias as it is widely known that social desirability has the potential to impact scales of this measure. 
	Hypothesis 2 stated that there will be an impact on intrinsic motivation based on student status. The result was also unsupported by the analysis as the independent samples t-test did not provide a significant value. However, the mature students did provide a slightly higher intrinsic motivation score than the traditional students. This is in line with previous research that states mature students tend to have more internal driving factors towards goals than traditional students (Urban & Jirsáková 2021). 
	Hypothesis 2b stated that there will be an impact on extrinsic motivation based on student status. The result was also insignificant. As before, the mature students scored slightly higher on the extrinsic motivation than the traditional students. This result is interesting as the study by Urban and Jirsáková, (2021), states that mature students self-reported higher levels of intrinsic motivation, but the current study shows that mature students have higher levels of both intrinsic and extrinsic motivation than traditional students.
[bookmark: _Toc225779476]4.2 Strengths and limitations
Strengths 
	A number of strengths can be identified from the current study. The first strength identified is that two shorter scales were used instead of two larger scales. This had the advantage of an overall shorter completion time, which potentially reduced drop-out rates. This gave the current study a greater chance of obtaining a bigger sample size. 
	The second strength of the study is that the survey was distributed digitally which allowed for a wider reach across the country. This was also in attempt of achieving a larger sample size and to reach the required demographic of students necessary for the study. 
	Finally, the third strength is how the current study attempted to address a gap in the literature by using demographic properties to explain motivation in students. It is evident from the current study, that within an Irish context using the TIPI and SAMS, personality and student status do not follow the predictive pattern that was anticipated for academic motivation. This challenges the assumptions from previous research (Komarraju & Karau, 2005).
 
Limitations 
	Some limitations of the current study have been identified in addition to the strengths. Firstly, the current study used self-reporting scales. This is a limitation due to the possibility of self-bias in answers and for social desirability. While the scales were anonymous, in accordance with ethics guidelines (Psychological Society of Ireland, 2025), individuals can sometimes still feel embarrassed or scared to answer a survey of this nature honestly for fear of feeling judged (Bernardi & Nash., 2022).  
	The second limitation from the present study is that a number of participants had to be removed from the study due to missing information or withdrawal of consent. This impacted the final sample size and potentially contributed to the contradicting results (Dahal, 2024). 

[bookmark: _Toc225779477]4.3 Theoretical Implications 
	Despite the above mentioned limitations, the current study has still contributed to the areas of personality and motivation within psychology. The self-determination theory (SDT) investigates personality and motivation and why we behave in certain ways (Feurtes et al., 2020). The SDT explains the difference in intrinsic and extrinsic motivation in educational settings. Niemiec and Ryan. (2009), discuss the value of intrinsic motivation in school. Autonomy is a key factor in maintaining intrinsic motivation in education. Reports have suggested that teachers who maintain a more autonomous classroom versus a controlling one, promote more creativity and independent study. Controlling classrooms have an adverse effect. The present study can add to this body of literature as this theory is being added and adapted constantly and while the research just presented discusses primary students, the current study looked at third level and even more specifically mature students who often get overlooked in research.  

[bookmark: _Toc225779478]4.4 Practical Implications 
	Academic support is an integral part of education in Ireland. It is essential for students to have the knowledge and skills to take on challenging projects alongside the support of teachers. As discussed students learn best when intrinsic motivation is the cause. If lecturers have the tools and strategies to support students and increase the students self-efficacy, intrinsic motivation will take over and students will recognise the importance of the hard-work and reinforce the capability component. This has the potential to strengthen engagement and belief systems and positively reinforce intrinsic motivation (Lo et al, 2022). 

[bookmark: _Toc225779479]4.5 Future Research 
	While the current study has addressed a gap in the research surrounding personality and motivation there are a number of ways to contribute to this area further. One suggestion for future research could be to look at the area within second level education. There is great potential in identifying problems within education in younger ages. If the research is looked at in a younger demographic, the above-mentioned strategies could potentially be more effective. This could also enhance generalisability to other populations. 
	Additionally, a mixed methods approach to the research could potentially be beneficial. As the current study used solely quantitative research, the data was limited to short answers. However, if a mixed method approach is used, the researchers could use quantitative for one aspect such as personality and after conduct an interview to address motivation which gives the participant more opportunity to elaborate on the topic further. 
	Finally, the researchers suggest using more robust scales. As mentioned before, the current study used two shorter scales for the purpose of time purposes and ethics. However, the TIPI has a lower Cronbach’s alpha value than typically accepted due to each item being scored with only two questions. As this lowered the validity, the results of the analysis were impacted. The researchers suggest using two bigger scales with higher validity for example, the NEO-FII and the AMS. 

[bookmark: _Toc225779480]4.6 Conclusion 
To conclude, the current study contributed to the area of personality and motivation within psychology. It followed the direction of previous research and attempted to close a gap within the literature. The findings suggest that conscientiousness and neuroticism do not predict academic motivation. Nor does student type have an impact on academic motivation. While the current study did not reach statistical significance, this research was still valuable to the area. Further research is required to address additional concerns around second level education and the younger demographic. 
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Information Sheet
Title of project: Academic Motivation in Traditional and Mature Students: The Role of Conscientiousness and Neuroticism. You are being invited to take part in the research Academic Motivation in Traditional and Mature Students: The Role of Conscientiousness and Neuroticism. This project is being undertaken by Rachel Tyrrell for our major research project as part of the BSc (Hons) in Applied Psychology, IADT. Before you decide whether you wish to take part, it is important for you to understand why this research is being done and what it will involve. Please take time to read this information carefully and discuss it with someone you trust. If there is anything that is unclear or if you would like more information please ask, our contact details are at the end of this information sheet. Thank you for reading this.

What is the purpose of the project? Personality is a well-studied area within psychology and important for understanding individual differences. Motivation is also significant for understanding personality and individual differences. However, it is unclear whether the two areas are related to the rising number of mature students and students taking gap years in between second level education and third. This research aims to understand how personality traits inform academic motivation in different types of students and whether there is a relationship between them.

Who is/Why are you being invited to take part? You are being invited to take part in this study as you are either a traditional student (a student who entered third level education directly after second level education or before you turned 23) or a mature student (entered third level education when 23 years or older) studying in Ireland.

What is involved? If you decided to participate in this study, you will be asked to complete some demographic questionnaires regarding your age and gender, followed by two questionnaires. The first questionnaire asks about your academic motivation in college. The second questionnaire asks about your personality traits. The study will take approximately 7 minutes.

Do I have to take part? You are free to decide whether you wish to take part or not.  If you do decide to take part, you will be asked to sign a consent form that lets us know you have read this information sheet and understand what is involved in the research. You are free to withdraw from this study at any time and without giving reasons. Choosing to take part or not to take part will have no impact on your grades, assessments or future studies.

What are the disadvantages and risks (if any) of taking part? This survey will include questions regarding personality traits and academic motivation, and it is possible that you may experience some discomfort during the survey. You may choose to not answer any questions you do not wish to.
What are the possible benefits of taking part? While there is no guarantee of benefit from taking part in this study, the information received from the study will help to add to the growing body of research surrounding academic motivation and personality traits.

How will my information be used? Your responses to the questionnaire will be combined with all other participants data and statistically analysed. No data will be identifiable in the final study. The results of the analysis will be reported in the thesis for the BSc (Hons) in Applied Psychology in the Dun Laoghaire Institute of Art, Design & Technology. This can be requested through the library at IADT or by emailing the researcher at N00221097@iadt.ie or the supervisor at  Irene.Connolly@iadt.ie. This study may also be published in an academic journal article and may be written about for blog posts or media articles and can be requested from the researcher.

How will my data be protected? Under the EU General Data Protection Regulation (GDPR) the legal basis for collecting data for scholarly research is that of public interest. The regulations regarding the protection of your data will be followed. Only data which is needed for analysis will be collected. By giving your consent to take part in the study you are consenting to the use of your data as detailed in this information sheet.

The data will be retained by the researcher for at least one year, and may be retained for up to 7 years if the results of the study are published in certain capacities (e.g. in a journal article). There is also a possibility that the fully anonymised dataset may be submitted to a journal and made available to other researchers and academics worldwide for verification purposes, but if this occurs it will be ensured that you are not identifiable from the data.

As the supervisor on this project, I, Dr. Irene Connolly am responsible for ensuring that all datasets will be stored in accordance with GDPR regulations and those which are not submitted to a journal will be fully deleted on or before 27/01/2031

The researcher, supervisor and statistics lecturer will have access to the data. The data will be stored safely and securely in a locked filing cabinet and/or on a password protected computer. If there should be a data breach the data protection officer in IADT will be informed immediately. The data will be encoded and anonymous and will be destroyed on or before the date mentioned above.  

You will find contact information for IADT's Data Protection Officer and more information on your rights concerning your data at https://iadt.ie/about/your-rights-entitlements/gdpr/
Who has reviewed the study? This study has been approved by the IADT Psychology Ethics Committee.

What if you have any questions or there is a problem? If you have a concern about any aspect of this study, you may wish to speak to the researcher(s) who will do their best to answer your questions.  You should contact Rachel Tyrrell at N00221097@iadt.ie  or their supervisor Irene.Connolly@iadt.ie (01) 239 4963

Thank you Thank you for taking the time to read this information sheet and for taking part in this study.  
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Debrief Form 
Title of Project: Academic Motivation in Traditional and Mature Students: The Role of Conscientiousness and Neuroticism 

Name of Researcher/s: Rachel Tyrrell 

Thank you very much for taking part in this research study. This study is designed to investigate Personality traits and academic motivation and their relationship with student type either traditional or mature students. The survey you completed will help to understand the potential relationship between the variables.

Withdrawal information
If you have any questions about this study, or if you would like to withdraw your data from the study, please contact the researcher or supervisor at N00221097@iadt.ie and Irene.Connolly@iadt.ie. In your email let them know your unique ID code you created using the second and third letters of your address and the last three digits of your Eircode. If you submit a request for data removal, all data collected from you will be securely deleted. You will be able to remove your data from the study until February 14th 2026 when the data will be combined and analysed. Data removal will not be possible after that date. Please keep a copy of this information in case you wish to remove your data after leaving this screen.

Data protection
Your data will be treated according to GDPR regulations. You can contact IADT's Data Protection Officer at dp@iadt.ie, and more information on your rights concerning your data at https://iadt.ie/about/your-rights-entitlements/gdpr/

Support resources  If you have been affected by the content of this study in any way, the organisations below may be of assistance. 
IADT student counselling: studentcounselling@iadt.ie  Samaritans: jo@samaritans.ie  Aware: supportmail@aware.ie

Thank you again for taking the time to participate in this research. If you have any questions about this study, please contact the researcher or supervisor at N00221097@iadt.ie or Irene.Connolly@iadt.ie
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Conscientiousness and Neuroticism reliability scores 
Conscientiousness reliability
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Neuroticism reliability 
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Intrinsic and extrinsic reliability scores 

Intrinsic 
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Intrinsic Multiple Regression Analysis Output 
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Extrinsic multiple regression analysis output 
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Appendix K
Independent samples t-test output 
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